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 ABSTRACT 
Teaching Reading Comprehension by using Story mapping Technique on 
Narrative Text at the First Semester of the Second Grade at SMP N 11 Bandar 
Lampung 2016/2017 Academic Years. 
 
By 
Novita hidayanti 
 
Reading is something crucial and indispensable for the students because the success 
of their study depends on the greater part of their ability to read. This research about 
Teaching Reading Comprehension by using Story Mapping Technique on narrative 
text at the First Semester of the Second Grade at SMP N 11 Bandar Lampung in 
2016/2017 Academic Year. The objective of the study are to know the process of 
teaching and learning reading by using story mapping technique, the problems faced 
by teacher and students in teaching and learning by using story mapping technique. 
This research was qualitative research and the subject of this research was the second 
grade students of SMP N 11 Bandar Lampung because the teacher has used story 
mapping technique to teach reading in class of VIII B. The total samples of this 
research were 35 students. The techniques of collecting data were observation, 
interview, and questionnaire. From the data analysis, the research was conducted in 
two meetings. After analyzing the data, there were three points of the results. The 
first, the process of teaching reading comprehension by using story mapping in SMP 
N 11 Bandar Lampung ran well.The second, the teacher’s problems in teaching 
reading were the teacher had difficulties to manage the class and to design or modify 
the question to engage students’ interest in teaching reading comprehension.The 
third, the problems faced by the students in learning reading the students had 
difficulties to get the main idea of the text, students ability in reading comprehension 
were still low. 
Keywords: Teaching reading, story mapping technique, descriptive qualitative 
research. 
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 MOTTO 
                                  
                 
 
“Read in the name of your Lord, who has created (all that exists). Has created man 
from a clot (a piece of thick coagulated blood). Read! And your Lord is the Most 
Generous. Who has taught (the writing) by the pen [the first person to write was 
Prophet Idrees (Enoch)]. Has taught man that which he knew not.” 
 (Q.S AL-Alaq 1-5)
1
 
  
    
 
 
 
 
 
 
                                                             
1
 http://www.einislam.com/Quran/Arabic_English_Quran_Surah_96.htm, accessed on 
September, 8
th
 2017. 
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 CHAPTER I 
INTRODUCTION 
 
A. Background of the Problem 
Language is a group of sounds with specific meaning and organized by grammatical 
rules. It is a tool of communication used to express idea, feelings and experiences 
with other people in social life. Language is a set of rules used by human as a tool 
of their communication.
2
 So, it means that language is a system of communication 
to transfer message, opinion or someone’s purpose. 
Martin said that Language is system of sounds, word, etc used by humans to 
communicate thoughts and feeling.
3
 It means that language cannot be separated 
from human because by using language, people can communicate with others and 
language is considered as a tool of communication. Without language, it is 
impossible for people or everyone to join interaction each other in daily life or in 
learning something. It means language is very important in our life.  
English is the important language to communicate when people go abroad. It is 
important to learn English because it is an international language which is used in 
many countries over the world and widely used in many sectors such as 
information, trade, education, etc. In Indonesia, English has an important role 
                                                             
2
 Ag. Bambang Setiyadi, Teaching English as a Foreign Language, (Yogyakarta: Graha Ilmu, 
2006), p.10. 
3
 H. Manser Martin, Oxford Learner’s Pocket Dictionary, (New York: Oxford University 
Press, 1995), P.260. 
 especially in education. Therefore, English is tought as the first foreign language in 
Indonesia.  
Setiyadi said that in Indonesia, English is learned only at schools and people do not 
speak the language in the society.
4
 It has been introduced from kindergarten up to 
the university as a foreign language. In Indonesia, English is not used in daily 
activities so that’s way English is still difficult to be mastered. 
Based on the statement above, the researcher  gave the opinion that English 
language is a system used by people to deliver their opinion or message to other 
people and English used a s international language, although English is not used in 
Indonesia as a daily language. 
Learning English is important because it is an international language which is used 
in many countries over the world and widely used in many sectors such as 
information, trade, education, etc. In Indonesia, English has an important role 
especially in education. Therefore, English is tought as the first foreign language in 
all level of school and language course.  
There are four English basic skills in English they were listening, speaking, reading 
and writing. These skills are closely related one to another. Listening is an activity 
to get the meaning from the oral language. Speaking is talking to somebody about 
to get the meaning from the oral language. Speaking is talking to somebody about 
                                                             
 4 Ibid, p.10. 
 something that used voice to say something.
5
 Reading holds the important rule 
because reading is one activity which cannot be released from our live to search 
some information or knowledge from print text. Thus, the student should have good 
reading skills. And writing is a process to express opinion, statement and 
knowledge using written text.  
In this research, the researcher only focused on reading skill. People can get the 
meaning or the purpose of the writer. Reading is useful skill for students, for 
example students can get many important information and knowledge from what 
the student read. So when people read, they must understand what they read, when 
they read and do not get something their activity is useless. 
Based on the preliminary research in SMPN 11 Bandar Lampung the first semester 
of the second grade, by interviewed the English teacher Miss. Kartina S. Pd the 
researcher found that teaching reading comprehension by using Story Mapping 
technique has been applied there. The researcher also found that most student at 
first semester of second grade have problem in learning Reading, such as the first 
students ability in reading comprehension still low, the students find some 
difficulties in reading comprehension. Second, the students had difficulties to 
comprehend the text when the students read all about English. She said that it is 
because the students not practice their English out of the class or in their home. 
                                                             
 
5
 Victoria Bull, Oxford Learner’s Pocked Dictionary, (New York: University Press, 2000), p. 
414. 
 They only learn English when they are studying English in classroom. Besides, the 
students think the English is a foreign language and it is difficult language, it shows 
when they are studying English, they do not have any important to join English 
lesson.
6
 
So far, the teacher already applied the story mapping technique in teaching reading, 
but many students still got bad score, the student still confused to comprehend the 
text and the students had difficulties in reading comprehension. Therefore, the 
researcher know the teaching and learning process of English subject in SMPN 11 
Bandar Lampung the teacher was used story mapping technique in teaching reading 
comprehension. In addition, the researcher want to find information about she 
caused of bad score of students and the problems by the teacher and students in 
teaching learning process of reading. 
Based on background above, the researcher conducted a research entitled: Teaching 
Reading Comprehension by Using Story Mapping Technique to the first semester 
of the second Grade of SMPN 11 Bandar Lampung in the Academic year of 
2016/2017. 
 
 
 
 
                                                             
6
 Herlina, The English Teacher at SMPN 11 Bandar Lampung, An interview, Juni 28
th
, 2016 
 B. Identification of the problem 
Based on the background of the study mentioned above, the researcher identified the 
following problems: 
1. The students ability in reading comprehension were still low. 
2. The student found some difficulties in reading comprehension. 
3. The students still confused to comprehend the text. 
 
C. Limitation of the Problem 
Based on the background of the problem and the identification of problem above, 
the researcher focused on process teaching reading and problem of teacher and 
students in teaching reading comprehension by using story mapping technique at 
the first semester on the second grade of SMPN 11 Bandar Lampung in the 
academic year of 2016/2017. 
 
D. Formulation of the Problem 
Based on limitation above, the researcher formulated the problem as follows: 
1. How is the process of teaching reading comprehension by using story mapping 
technique at the first semester of SMPN 11 Bandar Lampung? 
2. What are the teacher problems in applying story mapping technique in teaching 
reading comprehension by using story mapping technique at the first semester 
of SMP N 11 Bandar Lampung? 
 3. What are the student problems in learning reading by using story mapping 
technique at the first semester of SMP N 11 Bandar Lampung? 
 
E. Objective of the Research 
Based on formulation of problem, the objectives of research are as follows: 
1. To know the teaching reading comprehension by using story mapping 
technique at SMPN 11 Bandar Lampung. 
2. To know the teacher problems in applying story mapping technique in teaching 
reading comprehension. 
3. To know the students problems in learning reading by using story mapping 
technique. 
 
F. Use of the Research 
a. Theoretically: the result of this research to support the previous theory about 
the teaching reading comprehension by using story mapping technique in 
the teaching learning process.  
b. Practically:  
i. For the teacher  
By using story mapping technique the teacher can improve their 
creativity in teaching and learning process so the goal of learning can be 
achieved. 
 
 ii. For the students 
By using story mapping technique, it is hope to motivate students in 
learning English, so their reading will be develop. 
 
G. Scope of the Research  
1. The subject of the research 
The subjects of the research were the students at the second grade and also the 
English teacher of SMPN 11 Bandar Lampung in the academic year of 2016/2017. 
2. Object of the research 
Object of the research was the process of teaching and learning reading especially 
in applying story mapping technique in reading comprehension. 
3. Place of the research 
The research was conducted at SMPN 11 Bandar Lampung. 
4. Time of the research 
The research was conducted at the first semester of second grade students of SMPN 
11 Bandar Lampung in academic year of 2016/2017. 
 CHAPTER II 
REVIEW OF LITERATURE 
 
A. Teaching English as an Foreign Language 
Language is one important thing for human life because is not only used as   
communication but also as social interaction between persons to another person. 
Human require language because the language is very important for them. Almost all 
of human activities used it, without the language someone cannot communicate to 
each other. According to Siahaan, language is a set of rules used by human as a tool 
of their communication.7 Meanwhile, language is a system of arbitrary, vocal symbols 
which permit all people in a given culture, other people who learned system of the 
culture to communicate or interact.8 It means language is a system of communication 
to language which very important for human life such as transfers someone’s purpose 
for expression ideas, communication, and social interaction. 
As brown says, language is more than system of communication. It is involved whole 
person, culture, education, developmental communicative process. 9 So, language is 
very important for human life not only used as communication but also as social 
interaction for getting knowledge, technology, culture by using its language. It means 
the language is important for us to communicate and making good relationship to 
                                                             
7
 Sanggam Siahaan, The principles Paragraf, (Yogyakarta: Graha Ilmu,2008),p.1. 
8
 H.Douglas Brown, Principles of Language Learning and Teaching, (Prentice Hall 
Regents:New Jersey, 1994),p.4. 
9
 H Douglas Brown, Teaching by Principle an interactive Approach to Language Pedagogy, 
(San Fransisco: Longman, 2001),p.34. 
 interact with other people. One of the language that are mostly used for 
communication is English has been a famous international language which is used to 
share information, transfer knowledge of science. 
Furthermore, English become an essential language subject of education in Indonesia, 
English is taught as a first foreign language that generally has been learnt by student 
to master it. It is very important to Indonesia because English is an international 
language. Nowadays, English has been introduced in many level of education: it is 
started from play group, elementary school, junior high school, senior high school 
and up to university. When student learn English, they have to focus on mastering 
four language skills, grammar, pronunciation, and vocabulary. 
The four language skills are listening, speaking, reading and writing. These skills 
have relationship. Listening is the skill of listener or a group to interpret information 
transferred by the speaker.10 Siahaan also states that speaking is the spoken 
productive skill. It is the skill of speaker to communicate information to a listener or a 
group listener.11 Writing is a medium for communication, it help us connect to others, 
and the reader must understand the purpose of our writing, what we are going to 
inform or to say.12 Reading  is  the  process  of  reconstructing  from  the  printed  
pattern  on  the  ideas  an information intended by the author.13 Meanwhile, according 
                                                             
10
 Sanggam Siahaan, Op.Cit.p.2. 
11
  Ibid, p.3.  
12
 Anna Raimes, Technique in Teaching Writing (London: Oxford University Press. 1983), 
p.129.  
13
 H. Douglas Brown, Op. Cit.  p. 298. 
 to Smith reading is the "acquisition of information" from text or, even more 
specifically that reading is a matter of receiving particular messages or facts put into a 
text by the researcher.
14
 
The four skills are basic principle on learning English as a foreign Language which 
English consists of components and skills that cannot be separated. If we talk about 
language, we have to master the component of language itself, one of the important 
components is reading because the reader’s activity in order getting and 
comprehending information from printed text using eyes and brain to understand 
what the researcher thinks in his/her written. 
B. Reading 
1. Definition of Reading 
There are four skills in English that must be mastered by the students one of them is 
reading. reading  is  a  process  interrelated  with thinking  and  with  other  
communication  abilities  listening,  speaking,  and writing. Reading  is  the  process  
of  reconstructing  from  the  printed  pattern  on  the  ideas  an information intended 
by the author.
15
 Moreover, According to Cline, reading is decoding and 
understanding text. Readers decode written text by translating text to speech, and 
                                                             
14
 Frank Smith, Understanding Reading (London : lawrence Erlbaum Associates publishers, 
2014), p. 67.   
15
 H  Douglas Brown, Teaching by Principles an Interactive Approach to Language Pedagogy 
(San Fracisco, San Francisco University press,1994), p.298. 
 translating directly to meaning.16 Based on the theory above, it can be stated that 
reading is a process in decoding and understanding written texts in which reader’s 
prior knowledge of the subject operate to influence what is learned from the text. 
According Harmer states that reading is useful for language acquisition. Provided that 
the students more or less understand what they read, the more they read, the better 
they get at it.17 The statement supported by brown, “reading is only incidentally visual 
more information is contributed by the reader that by the print in the page.18 It means 
that reader must be understood what they read. 
The receptive written language skill is called reading. It is the skill of the reader or a 
group of reader to interpret information transferred by a writer.19 Reading would best 
be developed association with writing, listening, and speaking activity. Even in that 
course that maybe labeled “reading”. Your goal would be best achieved by 
capitalizing on the interrelationship of skill, especially the reading- writing 
connection.20 
Based on the theory above, the researcher can concluded that reading is the important 
skill in teaching reading. Reading can be a key to achieve the goal of the teaching 
learning especially in English learning. By reading, the reader will know what they 
                                                             
16
Cline, Johnstone, & King, Focus Group Reactor to Three Definition of Reading; as originally 
Developed in Support NARAP Goal 1 (Minneapolis: National Accesible Reading Assesment Project, 
2006),  p.2. 
17 Jeremy harmer, How to teach English, (Longman Pearson: China, 2007), p. 99. 
18 Doughlas. H. Brown. Op. Cit.  p.298. 
19
 Sanggam Siahaan, Op.Cit.p.3. 
20
 H. Douglas. Brown, Op.Cit,p.298. 
 read and challenged to response the ideas of the author. In order to make the message 
or information that came from author can be understood and comprehended easily by 
the teacher.  
2. Kind of Reading 
1. Reading aloud 
According to Tarigan, reading aloud is an activity which is a tool for teacher, 
students, or the reader together with another person or listener to capture and 
understand information thought and feeling of an author. 21 It means that reading 
aloud is an activity or a tool for the teacher, students or the reader in the understand 
information from the text. 
According to Resmini and Juanda, reading aloud is an activity to improve reading 
skill and listening.22 It means that by reading aloud, the student in the class will pay 
attention to the reading material so that when his friend would read our his mistake. 
Reading aloud is an effective way for teacher to teach pronunciation and 
comprehension. 
Based on the Theory above, the researcher concluded that reading aloud is an activity 
and a tool for the teachers, students and the reader, when they read. Where, when we 
read the text the other people around us can listen what we read. In the another hand, 
                                                             
21
 Tarigan, H.G Membaca Sebagai suatu Keterampilan Berbahasa, (Bandung: Angkasa, 
1985),p.22.  
22
Novi Resmini and Juanda, Pendidikan Bahasa dan Sastra di kelas Tinggi, (Bandung: UPI 
Press, 2007), p.82.  
 reading aloud enables learner to develop the skill of reading very well by speaking or 
expressing ideas, make reading very enjoyable, improves listening skill, enriches 
vocabulary, improves reading comprehension, and no less important is the growing 
interest in reading to students. 
2. Silent Reading 
According to Tarigan, silent reading by using visual memory involves the activation 
of the eyes and memories. The main objective of silent reading is to obtain 
information.23 It means that when we read we just use visual memory involves the 
activation of the eyes and memories. And the purpose of silent reading is to obtain 
information of the text.  
Silent reading is important skill in teaching of English, this reading should be 
employed to increase reading ability among learners. Silent reading is done to acquire 
a lot of information. Teacher has to make them read silently and when they are able to 
read without any difficulties.24 It means that silent reading is a way to get 
information. Besides, the teacher should make the students reading in a silent way, so 
that the students will understand about the text.  
Based on the theory above, the Researcher can be conclude that silent reading is an 
activity in reading to understand a text and that is done without voice and move the 
                                                             
23
 Tarigan, H.G. Op. Cit, p.23. 
24
Dr. M.F Patel and Praveen M Jain, English Language Teaching, ( Jaipur:Sunrise Publisher 
and Disteributors, 2008), p.122.  
 lips. When we read a text we just use visual memory. And the purpose of silent 
reading is to obtain good information of the text. 
In addition there are differences types of reading which the teacher should be notice 
the dictations between of these types before teach the students. Reading can be 
classified in two types:  
a. Intensive Reading 
Intensive reading means to read shorter texts to extract specific information. 
Refers to the detailed focus on the construction of reading texts which takes 
place usually (but not always) in classrooms. Intensive reading is text reading or 
passage reading. In this reading the learner read the text to get knowledge or 
analysis. In addition, Broughton states that intensive reading is typically 
concerned with text of not more than 500 word in length.25 It can be said that 
intensive reading is a text which consist about not more than 500 words.  
b. Extensive Reading  
Reader deals with a longer text as a whole, which requires the ability to 
understand the component part and their contribution the overall meaning, They 
may read novels, web pages, newspapers, magazines or any other reference 
material. Where possible, extensive reading should involve reading for pleasure. 
                                                             
25
 Geoffrey Broughton, et al, Teaching English as a Foreign Language (London and New York 
University of London Institute of Education, 2
nd
 Edition, 2003),p.93.  
 This is a fluency activity, mainly involving understanding. Example: Reading a 
newspaper, article, short story or novel. The main ways are: 
a) Scanning, we only try to locate specific information and often we 
don’t even follow the linearity of the passage to do so.  We simply let 
our eyes wander over the text until we find what we are looking for, 
whether it’s a  name, a date, or a less specific piece of information. 
b) Skimming we go through the reading material quickly in order to get 
the gist of it, to know how it’s organized, or to get an idea of the tone 
or the intention of the writer.26 
3. Theory of Reading Process 
1. Schema theory 
Schema theory is an explanation of how readers use prior knowledge to 
comprehend and learn from text. According to Rumelhart define schema as a 
data structure for representing the genetic concepts stored in memory.27 The 
principles of schema theory assumes that written text does not carry meaning 
by itself. Rather, a text only provides directions for readers as to how they 
should retrieve or construct meaning from their own previously acquired 
knowledge. The schemata of a reader are organized in a hierarchical manner, 
with the most general at the top down to the most specific at the bottom. 
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 2. Metacognitive theory 
Metacognition is a concept that has been used to refer to a variety of 
epistemological processes.28 According Flavell metacognitive theory into two 
areas of study such as knowledge and processes. Metacognitive knowledge 
includes understanding of how minds work in general and how your own 
mind works in particular. The processes of planning, monitoring, and 
regulating thoughts are generally known as executive processes, which 
involve the interaction of two levels they are the creative, associative, 
wandering mind and above it is the executive, trying to keep it on task.
29
 
According Klein stated that strategic readers attempt the following while 
reading: 
a. Identifying the purpose of the reading before reading 
b. Identifying the form or type of the text before reading 
c. Thinking about the general character and features of the form or 
type of the text. For instance, they try to locate a topic sentence 
and follow supporting details toward a conclusion 
d. Projecting the author's purpose for writing the text (while reading 
it), 
e. Choosing, scanning, or reading in detail 
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 f. Making continuous predictions about what will occur next, based 
on information obtained earlier, prior knowledge, and conclusions 
obtain within the previous stages. 
 
3. Cognitive theory 
Cognitive theory, with its strong focus on the connection between language 
and thinking, places importance on the reader’s ability to make appropriate 
choices between contextual cues and the ability to decode and comprehend 
read text.
30
 Thus, cognitive psychologists have theory that a balanced 
approach to the teaching of reading is one that combines a text-based 
approach and a discourse meaning approach in such a way that the processes 
are interactive and reciprocal.  
Based on explanation above the researcher can be conclude readers must 
consider the intention of the author as well as their own background 
knowledge and experiences that they bring to the text. perspective both the 
reader and the text play critical roles in the comprehension process. 
 
4. Narrative Text 
1. Definition of Narrative 
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 There are some kinds of the texts, such as descriptive, recount, argumentative, 
explanation, spoof, fables, cartoon strips, folk tale, persuasive, news item, and 
procedure and narrative text. Generally, the students like to read the legends 
text of the country or fairy tales of the world, for examples are: Snow white, 
Cinderella, Timun Emas, Sangkuriang, Roro Jonggrang, etc. The people know 
that these kinds of texts are narrative. Narrative text is a piece of writing that 
tells a story. The story can be imaginary or based on a real incident. A 
narrative always deals with some problems which lead to the climax and then 
turn into a solution to the problem.31 Furthermore, According to Keraf, 
narrative is a form of discourse which attempted to narrate an event or events 
that it seems as if the reader see or experience the events. Therefore, the most 
important element in a narrative is the element of the act or acts.32 
Based on all definitions above, the researcher can conclude that Narrative is a 
text about story that can be in the form of: folklore, animal story (fable), legend 
or short story, novels, etc. There are some kinds of conflict, social problems 
amusement in narrative text. So readers would be amused or tense when 
reading them. Narrative has dealing with social problematic events or that has 
to find solution besides amusement. 
2. Purpose of Narrative Text 
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 Many people like to read story, narrative text enables the writer to read or an 
incident. Every time, someone tells another person about something that 
happened or occurred, he or she is reading a narrative or a story. Narration is a 
story that can amuse or entertain and give good lesson to the people. 
The purpose of narrative text as follows: 
a) To tell a story about something or someone, 
b) To amuse or entertain the readers or listeners, 
c) To obey the moral lesson from the story. 33 
3. Organization Narrative Text 
  According to Setiyadi, the organization of narrative text are:
 
 
a) Orientation   
Sets the scene (where and when the story happen) an introduced the 
participants of the story (who and what    is involved in the story). 
b) Complication  
Tells the beginning of the problem which lead to the crisis    (climax) of 
the main participants. 
c) Resolution    
Provides solution to the problem either in a happy ending or in a sad 
(tragic) ending. 
d) Re-orientation  
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  Gives a closing remark to the story. It consist of a moral lesson or 
advice.
 34 
 
 
 
C. Teaching Reading 
Enthusiasm and motivation to teach is main point in teaching. How the teacher can 
encourage the students to learn, eventually achieve the goal. Teaching reading can be 
as facilitate students’ performance to comprehend texts, and teaching reading 
provides students with many opportunities to practice and for encouraging them in a 
number of comprehensions. Teaching reading is not complicated, but is not too easy. 
Yet, during teaching process the teacher must pay attention about the principles of 
teaching reading.  
The principles can be standard to limit teachers when they teach reading. The 
principles of teaching reading are stated below: 
1. Reading is not passive skill 
2. Student need to be engaged with what they are reading 
3. Student should to be encouraged to respond to the content of a reading text, 
not just to the language. 
4. Prediction is major factor in reading 
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 5. Match the task the topic 
6. Good teachers exploit reading texts to the full.35 
The aim of teaching reading is to develop students’ skill that they can read English 
text effectively and efficiently. To be able to do so the reader should have particular 
purpose in their mind before they interact with the texts. Effective and efficient 
reading is always purposeful and tends to focus mainly on the purpose of the activity. 
And the purpose of reading can be decided in pre-reading activity by using story 
mapping technique. 
From the statement above, teaching means giving instruction to the student to learn 
something which effect them in such away that learning is facilitated and the student 
can acquire knowledge. So they will know understand something. 
William  Stated  that  there  are  three  activities  involved  in  reading activity namely 
the pre, while, and post reading activities: 
 a. Pre – reading  
 The aims of free reading activities are; 
1. to introduce and arouse interest in the topic 
2. to motivate learners by giving a reason for reading 
3. to provide some language preparation for the text 
b. While – reading 
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 According to William the purpose of this phase they are: 
1. To help understanding of the text structure 
2. To help understanding of the writer’s purpose 
3. To clarify text content 
 
c. Post-Reading 
The purposes of post-reading are as follow;  
1. To consolidate of reflect what has been read 
2. To relate the text to the learners own knowledge, interest or views.36 
Based on the explanation above, the researcher can conclude that the teaching reading 
can be divided into three stages, namely the pre-reading, the while-reading and the 
post-reading. In each stage a certain amount of activities can be applied. Teaching 
reading in such a way can provide students with the skills and strategies needed to 
become an efficient, effective, and independent reader. 
D. Reading Comprehension 
Before dealing with the definition of reading comprehension it is necessary to define 
the meaning of comprehension itself. Comprehension is the intentional thinking 
process that occurs as we read.37  In addition, Tankersley states that comprehension is 
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 the center of reading.38 She also says that comprehension is the hearth of reading 
process and we bring our life experiences to the act of reading.39 It can be seen that 
comprehension is one part which become important in reading, this process need 
intentional thinking, students as the readers need more focus to able comprehend the 
text. By the statements above, it can be concluded that reading comprehension is the 
center of reading that need intentional thinking process to understand the text. 
 
Moreover, Karen states that when comprehension is deep and thorough, a reader is 
able to understanding, evaluating, synthesizing, and analyzing of information and 
gaining through an interaction between reader and author.40 Reading comprehension 
is a highly interactive process that takes place between a reader and a text. It means 
that the main point of reading comprehension process is at the interaction between 
readers and author. How readers’ understanding can be constructed to catch the 
meaning of the author want to explain on the text.  
 
Furthermore, Successful comprehension enables readers (or listeners) to acquire 
information, to experience and be aware of other words (including fictional ones), to 
communicate successfully, and to achieve academic success.41 These purposes of 
reading comprehension can be achieved if the readers have good interaction with the 
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 text. It is influenced by many factors, one of them is the background knowledge of 
readers about the text that will be read, students who has known the background 
knowledge about the text will be easier to understand the text. Hence, giving 
information and background knowledge about the text to the students is needed, so 
students can understand the meaning of what they read and can comprehend the text 
well. 
 
Based on the statement above, it can be concluded that Reading comprehension is a 
process of deep interaction between reader and author to communicate successfully in 
gaining what the author means on the text. The students as readers can comprehend 
the text based on their ability to recognize the text.  
These comprehension skill categories are cumulative in that one is built on other. 
Based on the language assessment theory by Brown, especially in reading, these are 
some criteria that are commonly used in measuring students reading comprehension 
ability. They are: 
a. Main idea (topic) 
b.Inference (implied detail) 
c. Grammatical Features  
d.Detail (scanning for a specially stated detail) 
e. Excluding facts not written 
f. Supporting idea 
g.Vocabulary in Context. 
 To satisfy the above criteria, there are some strategies for reading comprehension 
some that can use by students, they are: 
1. Identify the purpose in reading 
2. Use graphemic rules and patterns to aid in bottom-up decoding ( especially for 
beginning level learners) 
3. Use efficient silent reading technique for relatively rapid comprehension (for 
intermediate to advanced levels) 
4. Skim the text for main ideas. 
5. Scan the text for specific information 
6. Use semantic mapping or clustering 
7. Guess when you aren’t certain 
8. Analyze vocabulary 
9. Distinguish between literal and implied meanings 
10. Capitalize on discourse markers to process relationship.42 
In conclusion, the teacher is suggested to used strategy in teaching reading 
comprehension. It is expected that students will be better to engage interaction to the 
author and to communicate successfully in gaining what the author means on the text 
and achieve the goal of reading which is to made students able comprehend the text. 
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 While, teacher also needs to measure students’ reading comprehension ability by 
using criteria commonly used in measuring students’ reading comprehension. 
E. Teaching Reading Comprehension 
Brown states that teaching is showing or helping someone to learn how to do 
something, giving instructions, guiding in the study of something, providing with 
knowledge, causing to know or understand.43 Teaching can be defined as providing 
opportunities to learn. However, the result of the teaching depends on the students 
itself. But, teachers as the facilitator of teaching must gave best effort for guiding 
students to make them got the best result. In other hand, Reading comprehension is a 
process of interaction between reader and author to communicate successfully in 
gaining what the author means on the text. So, by teaching reading comprehension, 
students are expected to able comprehend the text. 
Based on the explanation above, it can be concluded that teaching reading 
comprehension is the process of helping, facilitating, guiding students to comprehend 
the text and providing students with many opportunities for practice it to make them 
can acquire the meaning and information from the author on the text. 
In reading, there are elements frequently asked questions that can build students’ 
reading comprehension. The teacher should notice of each element to build up 
students’ ability in comprehending the text. The following elements are: 
a) Phonemic awareness 
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 Phonemic awareness is the knowledge that words are made up of a 
combination of individual sounds. For example, the word cat is made up of 
three sounds (phonemes) /c/ /a/ and /t/. When these three sounds are combined 
fluidly, they make up the word cat. 
b) Phonics  
Phonic is the relationship between a specific letter and its sound. Only as it 
relates to the written word. Some children have a good sense of phonemic 
awareness, but to differing degrees. Failure to master phonics is the number 
one reason that children have difficulty learning to read. 
c) Fluency  
Fluency is the ability to read text accurately and smoothly. It helps children 
move from decoding words to sight-reading. This means that less energy is 
spent on deciphering each word and more is spent on comprehending what is 
read. 
d) Vocabulary 
Vocabulary is the words in the sentence. From the sentences, we have to know 
every word on the page to understand what we are reading. 
e) Text comprehension  
Text comprehension is the interaction that happens between reader and text. 
More than merely decoding words on a page, comprehension is the intentional 
 thinking process that occurs as we read comprehension should be emphasized 
from the very beginning, not only after a child has mastered decoding skills.
44
 
 
It can be seen that teacher should notice of each element to build student ability 
comprehend the text. In other hand, every student has differences level ability in 
each element. Hence, it is important to determine the child’s level before 
beginning instruction. It is hoped that the teacher can consider wisely appropriate 
material or strategy in teaching before giving instruction to student. 
F. Problem in Teaching Reading 
The problem in teaching reading deal with the teaching and the selection of teaching 
materials. Some problems evidently appear from the teaching practices. Some emerge 
as issue that not all teachers agree with. According to Baradja, in Teguh Budiharso’s 
book that there are five facts that exist as issues in teaching reading are: 
1. The mastery of the basic 
The basic knowledge of reading consists of the mastery of basic structural 
patterns and sufficient vocabulary items. The basic knowledge is the 
“foundation of reading”. It is quite that reading learners must achieve the 
basic knowledge at appropriate levels. If this is not available, how can be 
build a house without foundation. 
2. The habit of slow reading 
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 Slow readers generally have poor comprehension. Therefore, slow readers are 
at a disadvantage in many ways. In Indonesia context, students try to read 
very slow as if they want to understand a word of the passage. If they do not 
understand a word or an expression, they do not to look up word by in the 
dictionary, so that the reading is very low. 
3. Figuring out inferences, implications, and main idea 
In reading an English text, students are concerned with two factors, to decode 
the text as what writers says and be familiar with content schema, that include 
culture and background knowledge. The mastery on these factors will provide 
students with accurate inferences, determining implications of what has been 
read and identifying accurately main ideas of the text. Most students to not 
understand the text properly because they could not identify the main idea, 
make correct inferences, and understand accurate implications. 
4. Text selection 
In the text selection, teachers are not confident to choose the teaching 
materials, teacher mostly really upon English textbook available by which 
modifications are not required. To use the text book the teachers follow the 
contents and exercise on the book. 
5. Exercise to include 
Exercises following the reading passage have been questioned as they impose 
the teachers to implement teaching. Strategies at the artificial some ways the 
 format of the exercise in the traditional comprehension is following a passage, 
the writer provides some comprehension question text.45 
G. Problems in Learning Reading 
In learning reading, there are some factors that influence the reading problem. they 
are: 
1. Internal factor ( factors that are at the students own self) 
a. Psychological factors 
b. Intelligence  
c. Talent 
d. Motivation  
2. External factors ( factors that arise from outside the individual) 
a. Relationship with family teacher of teacher, teachers and students 
b. The relationship between the members and students with students 
family members 
c. Facilities and infrastructure.46 
Meanwhile, according to Karen, many difficulties faced by students in learning 
reading, they are: 
1. Word reading( decoding) 
2. Fluency (accuracy and speed of reading) 
3. Vocabulary ( knowing what the words mean in context) 
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 4. Word knowledge (having sufficient background knowledge to benefit from 
reading text).47  
Based on explanation above, the researcher can concluded there are many factor and 
problem in learning reading including internal factors, external factors, decoding, 
fluency, vocabulary, and world knowledge. However, in this research, the researcher 
adopts theory of Karen about problems in learning reading including decoding, 
fluency, vocabulary, and world knowledge. 
 
H. Story Mapping 
1. Definition of Story Mapping 
Story Mapping  is a technique in writing which student is lead to write the text as the 
series of some steps called Story Mapping. Idol in Kurniawan said that Story 
Mapping technique is the  way  of  teaching  where  the students  are  thought  to  
organize  the  story  into specific parts, including the setting, problem, goal, action 
and outcome.48 It is mean that the story mapping technique is the way to encourage 
students’ understanding in finding information details of the story. 
According to Davis & McPherson, story mapping is the representation of some part 
of or the whole story and the relations of basic components of the story to each other 
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 in graphical form49. Sorrel also states that story mapping is a schema construction 
technique that involves teaching the relationships of parts of a story with each other 
to the reader and giving basic elements of the story in a schema in order to draw the 
attention of the reader.50 Based on the explanation of Davis and Sorrel above, the 
researcher assumed that story mapping is the technique to make students easier to 
know the relationship of each part of text. 
Based on definitions above, the researcher can concluded that Story Mapping is a 
kind of technique used in teaching reading  by asking students to make a map such as 
circle, branch of circle that include  the  story  into specific parts, including the 
setting, problem, goal, action and outcome. 
Figure 1 
The sample of graphic organizer 
 
Story Elements Map 
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After the students completing the story map outline, the researcher hopes that the 
students are able to comprehend the components of the narrative story and also to 
find and understand the main idea of the narrative story as well.
51
 
2. The Procedure of Using Story Mapping 
Based on School Drug Education and road aware, the procedure of teaching reading 
using Story Mapping technique:  
1. Students participate in a learning experience to gain information such as 
shared reading with a big book, listening to a poem or watching a video. 
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 2. Model how to draw a map that captures and sequences the main points or 
events. The map should show important events, characters and different 
settings identified from the original source.  
3.  Ask students to work individually or in groups to make their own story map 
by writing or drawing pictures to represent information. 
4. The information can be presented using graphic organizer such as the 
examples below.
52
 
 
 
Furthermore, according to Idol there are some procedurestory mapping procedures 
such as: 
1) After the students silently read the story, the teacher shows the group an 
overhead transparency of the story map. Each student has a paper copy of the 
map. With the teachers assistance, the students complete the story maps 
together. 
2) After completing the story map, the students answer 10 comprehension 
questions independently. 
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 3) When the students understand the mapping procedure, they complete the 
story maps without the teacher’s guidance. Upon completion, the teacher 
regroups the children so they can share and correct their story maps. 
4) Eventually, students are able to answer the comprehension questions without 
the preceding story map exercise, as they have internalize the framework of 
the narrative. 53 
 In addition the teacher used the procedures of story mapping in SMP N 11 Bandar 
Lampung: 
1. Teacher greets and starts the lesson, teacher prepare the material well and 
the teacher engages students interest in learning reading comprehension by 
stimulating students curiously. 
2. The teachers choose the print sheet about text narrative. 
3. The teacher explains the material and the teacher presents the information 
from the text. 
4. The teacher divide the students into several groups and the teacher gave 
paper about element of story mapping. 
5. The students discuss and answer question narrative text on element of 
story mapping. 
6. The teacher collect the paper from the students answer and the teacher 
regroup so they can share their result of story map. 
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 7. The teacher gave paper again about graphic organizer story element and 
the students answer comprehension question. And the information can be 
presented using graphic organizers. 
` 
3. The advantages of Story mapping 
According to Mendiola states some advantages of story map reading strategy as 
follow.54 
1.  The story mapping is a highly effective, practical way to help students 
organize story content into a coherent whole. 
2.  It  is  an  effective  strategy  for  exceptional  and  low  achieving  students  (it 
improves  comprehension  of  materials  that  are  above  their  instructional  
levels). 
3. Teachers  become  more  involved  in  thinking  about  the  structure  of  the 
story they are to teach and how each part of the story relates to the others. 
4. These concrete representations aid students in visualizing the story. 
5. Students can more easily see how the story pieces mesh, knowledge they 
continually apply when they predict what might happens  next in one story 
after another. 
6. It  enables  students  to  store  information  in  their  personal  schema  more 
efficiently and facilitates the recall of story elements more  completely and 
accurately. 
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 And also according to Sorrell, the purpose of the story map technique is to have 
students construct the story about the elements of the story in their minds without 
using the given visual material as story map after a certain time and to improve 
thinking  structures  that  provide  text  comprehension55. 
In the other hand, the disadvantages are stated below: 
1. The lazy or shy students will be passive, they will just see and lazy to explore 
the map. 
2. The teacher will be busy to manage the class. 
3. It takes a long time to teach a long word and it will difficult for the students if 
they are not understand the meaning of sentence in the text. 
Based  on  the  advantages  of  the  story  mapping technique  above  the  
researcher believes  that  the  story  mapping  strategy  can  help  the  students  to  
comprehend  a narrative text. By using this strategy in their reading, students will 
be able to recognize the story elements of narrative text and divide every parts of 
the story by putting each part of the story in the story map. 
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 CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
In this research was use qualitative. Qualitative research is a research that produces 
descriptive data in the form of written words or oral from the subject and its behavior 
that can be observe, therefore the goal of the research is an individual understanding 
and its background completely.56 Qualitative research is descriptive research. The 
collected data is in the form of words of pictures rather than number.57 Moreover, 
Arikunto stated that descriptive research purpose is to describe the situation or status 
of phenomena.
58
 By those theories it can be seen that qualitative research used 
descriptive data in the form of written or oral form rather than used number, and it is 
important to pursue the goal of the research to got the deep understanding of what the 
researcher observed. 
Furthermore, According Creswell qualitative research is a useful inquiry approach for 
exploring and understanding a central phenomenon. To learn about this phenomenon, 
the inquirer asks participants broad, general questions, collects the detailed views of 
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 participants in the form of words or images, and analyzed the information for 
description and themes.
59
  
This research focused on the teaching reading comprehension by using story mapping 
technique at the first semester of eighth grade of junior high school. This research 
was conducted to describe the process of teaching reading by using story mapping 
technique in the classroom, problem by the teacher in teaching reading 
comprehension by using story mapping technique, and the problems faced by the 
students in learning reading by using story mapping technique. By this way, the 
researcher hoped that this research would reveal this matter clearly for the sake of 
English learning improvement in the classroom. 
 
B. Sampling Technique  
In this research the researcher used purposive sampling technique. According to 
Marguerite et.al. Purposive sampling technique is a common procedure used in 
qualitative research that identifies key informants or person who have specific 
knowledge about the topic being studied. The type of purposeful sampling that a 
researcher may decide to use depends on the purpose of the study.60 The type of 
purposive sampling that the researcher used in this research is convenience sampling. 
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 Convenience least desirable sampling, this type is individuals are selected because 
sample sampling those who are convenient. 61 
In this research, the researcher used qualitative research to identify the information. 
Then, to select the sample as the source of data the researcher used purposive 
sampling technique. The researcher chose the English teacher and students of the 
second grade of SMP N 11 Bandar Lampung as the participants of this research. 
There one English teacher and five class for the second grade. The researcher asked 
the teacher of second grade who taught English in the subject of the research class. 
The researcher chose VIII.B as a subject, because the teacher has used story mapping 
technique to teaching reading in that class.  
 
C. Research Subject 
According to Sugiyono, population is the whole subject/object of the research 
that has quality and particular characteristic. In addition he states that sample is part 
of the characteristic of population that represents of its population.62 Therefore, the 
sample of population as the subject and as the source of the data in this research is the 
English teacher class B of second grade at second semester of SMP N 11 Bandar 
Lampung. 
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 D. Data Collecting Technique 
In this research, there were some steps that was conducted in gaining the data 
from beginning until the end of teaching learning process. Therefore, in this research, 
the researcher conducted the observation, interview, questionnaire as triangulation of 
the data of this research. The steps were as follows: 
1. Observation 
Observation is a process of data collecting in which the research observed the 
research situation.63 Observation is proper used in the research which is related to 
teaching learning process, student activity, and problem which may arise. The 
researcher did not involve directly in the classroom activity. In this research, the 
researcher observed about process teaching reading comprehension by using story 
mapping technique to got the data about process teaching reading comprehension by 
using story mapping technique, teacher problem in teaching reading comprehension 
by using story mapping technique and the students problem in learning reading 
comprehension by using story mapping technique at the first semester of the second 
grade at SMP N 11 Bandar Lampung in the academic year of 2016/2017. 
It means that in this step of research, the researcher got the data by analyzed the 
object in teaching process and activities in classroom as passive participant without 
involving in teaching process. The researcher made notes during the teaching learning 
process systematically. In case the researcher take noted by writing in the field noted. 
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 2. Interview 
After observing the teaching learning process, the researcher interviewed the teacher 
problem in teaching reading comprehension by using story mapping technique. 
Interview is a conversation between two people (the interviewer and interviewee) 
where questions are asked by the interview to obtain information from the 
interview.64 By this way the researcher (the interviewer) got the information from the 
interviewee about what will stil studied. In addition, this interview aim to make sure 
about the result of the observation and to got more data related to this research.  The 
researcher was interview the English teacher to obtain the data about their opinion of 
the problem and process teaching reading comprehension by using story mapping 
technique at the first semester on seventh grade students of SMP N 11 Bandar 
Lampung in the academic year of 2016/ 2017.  
The researcher used semi-structured interview because the interviewer prepare the list 
of questions to the interviewee, although the interviewer had prepare the list, it did 
not limit the researcher to ask questions only based on the list. The researcher still can 
asked more widely to got deep information and understanding.  
 
3. Questionnaire 
Questionnaire consists of a written list of questions. The important point here is that 
each person who answers the particular questionnaire reads an identical set of 
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 questions. This allows for consistency and precision in terms of the wording of the 
questions, and made the processing of the answers easier.65 The researcher gave the 
questionnaire after the process of teaching reading by using story mapping technique. 
The aim to found out problems faced by the student in learning reading by using story 
mapping technique of the first semester of the second grade at SMP N 11 Bandar 
Lampung in the academic year of 2016/2017. Furthermore, in this research, the 
researcher used close- ended question and gave the questionnaire to the students. A 
close-ended question is a question format that limits respondents with a list of answer 
choice from which they must choice to answer the question.66 
E. Research Instrument 
In collecting data used triangulation technique. According to Setiyadi, triangulation is 
the combination of two method or more in collecting data about the attitude of the 
subject of the research, because the attitude of human being is quite complex, the 
used of single method in collecting the qualitative data is often considered not 
enough.67 It consists of observation, interview and questionnaire. The description of 
those instruments were as follows: 
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 1. Observation  
The researcher observed the process of teaching and learning reading comprehension 
using story mapping. The aspects of teaching learning process are describe as 
follows: 
Table 1 
Observation  guideline 
No Aspect Pointer Observation Notes 
  1. Teacher greets, check 
the attendance and 
starts the lesson, 
teacher prepare the 
material well and the 
teacher engages 
students interest in 
learning reading 
comprehension by 
stimulating students 
curiously? 
 
 Process of Teaching 
Learning by using 
story mapping 
technique 
2. The teachers choose 
the print sheet about 
text narrative 
 
  
 
 
 
3. The teacher explains 
the material and the 
teacher presents the 
information from the 
text. 
 
 
  4. The teacher divide the 
students into several 
groups and the teacher 
gave paper about 
element of story 
 
 mapping 
  5. The students discuss 
and answer question 
narrative text on 
element of story 
mapping. 
 
 
 
 
 
 
6. The teacher collect the 
paper from the 
students answer and 
the teacher regroup so 
they can share their 
result of story map. 
 
 
  
7. The teacher gave 
paper again about 
graphic organizer 
story element and the 
students answer 
comprehension 
question. And the 
information can be 
presented using 
graphic organizers. 
 
 
 
 
 
 
 2. interview 
This interview is aim to make sure about the result of the observation and to got more 
data relate to this research. This technique involved collecting data from the teacher 
interviewer. The aim is to found out problems faced by the teacher in teaching 
reading by using story mapping technique. 
Table 2 
Interview Guideline for the teacher 
Aspect 
 
Indicator No. item Total item 
How to process 
reading by using 
story mapping 
technique 
 
Ask the teacher about the 
process of reading by using 
story mapping technique. 
1,2 2 
 
 
 
 
Ask the teacher whether she has 
any problems to understand the 
reading material that will be 
taught to the student. 
 
3 1 
 Ask the teacher to know  this 
technique that can improve 
mastery of reading. 
 
4 1 
Teacher’s Problem Ask the teacher whether she has 
difficulties if the students  could 
not identify the main idea, make 
correct inferences, and 
understand accurate implication 
 
5 1 
 Ask the teacher whether she has 
difficulties to choose the teaching 
material 
6 1 
 Ask the teacher whether she has 
problem to modify or design the 
question and the exercise to 
students. 
7 1 
 3. Questionnaire 
The researcher gave questions to the students in order to know the further opinions 
and to know the aspects that influence the students learning process and to confirm 
the answers given by their teacher. In learning process of course there are many 
problems faced by students in learning reading. The questionnaire is appropriate 
with the students difficulties in learning reading especially by story mapping. 
Table 3 
Questionnaire Guideline 
 
Aspect(s) 
Indicator No. Item 
Total Item 
 
1. Ask the students to 
know their problem in 
understanding decoding 
in reading text. 
1,2 2 
2. Ask the students to 
know the students 
pronouncing  the word 
in reading text. 
3,4 2 
Student problem in learning 
reading comprehension by 
using story mapping. 
 
3. Ask the students  to 
know the students 
vocabulary mastery. 
5 1 
 
4. Ask the students to 
know the problem in 
understanding the 
meaning of reading text. 
6,7 2 
The process of teaching 
reading by using story 
mapping. 
 
To know student opinion in 
learning  reading comprehension 
by using story mapping 
8 1 
  
To know students response in 
learning reading comprehension 
by using story mapping. 
9,10 2 
 
F. Research Procedure 
The procedures of the research used are as follows: 
1. The researcher found the population and the sample. The researcher was 
chose the school and the sample that conducted the research. 
2. The researcher come to the class with the teacher in order to make 
observation when teaching learning process will conducted. 
3. The researcher distributed questionnaires to students after the process of 
teaching and learning. 
4. The researcher interview the teacher and the students after students submitted 
the questionnaires. 
5. The researcher was analyzed the noted of the observation, interview and 
questionnaires. 
6. The researher make the researh report. Finally, after anallyzig he raw data 
gathered, the researcher concluded the research finding and reports it.  
 
G. Trustworthiness of the Data 
According to Setiyadi, “Basic principle of reliability is consistency, qualitative 
research is also always tried to keep the data collected remains consistent”. As 
 validity is a researcher always tries to keep the data must be authentic, life overview 
of research subjects in an honest and balance.68 The method commonly used to 
improve the reliability and validity in qualitative research is triangulation, 
triangulation as a merger of two or more methods in collecting the data. Usefulness of 
triangulation is to enrich the data and or make more accurate conclusion. According 
to Setiyadi, there are several kinds of triangulation as follows: 
1. Time Triangulation 
a. Cross-sectional triangulation is the data collection implemented in the same 
time to different groups. 
b. Longitudinal triangulation is the data collected from the same group at 
different times. 
2. Place triangulation 
For more accurate data collection in order to be able to used different places for 
similar data. 
3. Theory triangulation 
Researchers collect data based on different theories. 
 
4. Method triangulation 
Researcher use different methods for collecting similar data 
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 5.  Researcher triangulation 
Collect data for the same or similar, can be done by several researchers.69 
Based on the statement above, the researcher was used method triangulation because 
in this research, researcher was used different kind of method to collect the data. The 
used of triangulation are to enrich the data and make more accurate conclusion. So in 
qualitative research the triangulation is important because if the researchers want to 
got the conclusion, the researcher should have strong data.  
H. Data Analysis 
Data analysis is the process of organizing the data in order to obtain regularity of the 
pattern of form of the research. Data analysis would be conducted to create 
understanding of the data and to enable the researcher to presented the result of this 
research to the readers. According to Miles and Huberman, the steps of analyzing the 
data are as follows: 
1. Data reduction 
Data reduction refers to the process of selecting, focusing, simplifying, 
abstracting, and transforming the data that appear in written-up field notes or 
transcriptions. In this case, the researcher selects the data derived from 
observation on teaching and learning process, interview to the teacher and the 
students and gives questionnaire to the students as the supporting data to the 
result of interview of the students.   
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 2. Data Display 
The next step is to display the data from the result of the data reduction. 
Generally, a display is an organized, compressed assembly of information that 
permits conclusion drawing and action. The displays included many types text or 
a diagram, graph, chart, table or matrix. 
3. Conclusion Drawing/Verification 
The last step of analysis the data is conclusion drawing. Conclusions are also 
verified as the analyzed process. Conclusion drawing involved stepping back to 
consider what the analyze data mean and to assess their implication for the 
questions at hand. Verification link to conclusion drawing, entails revising the 
data as many times as necessary to cross-check or verified these emergent 
conclusions. Verification refers to the process which is able to explain the 
answer of research question and research objectives. In this step, the researcher 
draw the conclusion and verify the answer of research question that were done in 
displaying the data by comparing the observation data, interview data, 
questionnaire data. Thus, the researcher gets the conclusion about teaching 
reading comprehension by using story mapping technique at the second semester 
of the Eleventh grade of SMPN 11 Bandar Lampung. 70 
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 CHAPTER IV 
RESULT AND DISCUSSION 
  
A. Research Procedure 
The process of using story mapping in teaching reading comprehension conducted the 
research to know the problem faced by the teacher and the students at SMP N 11 
Bandar Lampung. 
 
In this research, the research instruments were observation, interview and 
questionnaire. Observation was used to know the process of teaching and learning 
reading comprehension by using story mapping and the problems faced by teacher 
and students. Interview was used to know the problems faced by the teacher in 
teaching reading comprehension, and the questionnaires were used to know the 
problems and to confirm the data got in observation and interview in learning reading 
comprehension faced by the students.  
 
The observation has observed the teacher and students in the process of teaching and 
learning reading and also condition or the class’s atmosphere during teaching and 
learning process. Then, the interviewee was interview the teacher to find problems 
faced by teaching reading comprehension by using story mapping. After that, the next 
instrument was questionnaire. The questionnaire was give to students after teaching 
and learning, the questionnaire was aimed to find out the students’ problems in 
 learning reading comprehension by using story mapping and to confirm the data 
gained from observation and interview.  
The research was conduct to the second grade students at the first semester of SMP N 
11 Bandar Lampung in the academic year 2016/2017. The preliminary research was 
conduct on July 28
th 
2016 and research from August 4
th
 2016. The planned schedules 
of work as follows: 
 
1. The preliminary research in SMP N 11 Bandar Lampung was conduct on 
July 28
th
, 2016. 
2. The headmaster and got permission to research at SMP N 11 Bandar 
Lampung was meet on August 4
th
, 2017. 
3. The English teacher was meet to discuss the lesson plan and also asked about 
time schedule of English class on August 11
th
, 2017. 
4. The first observation in the class was conduct on October 4th, 2017. 
5. The second observation in the class and gave questionnaire to the students 
was conduct on 11
th
, 2017. 
6. The interviewer interviewed the teacher on October 18th, 2017. 
 
 
 
 
 B. Data Analysis 
After collecting the data, the data was analyzes that gained from observation, 
interview, and questionnaire. According to Sugiono there are three major phrases of 
data analysis: data reduction, data display, and data conclusion.
71
The explanations of 
the data are as follows: 
1. Data Reduction 
Data reduction is the first component or level in model of qualitative data analysis 
of Sugiono theory. It refers to the process of selecting, focusing, simplifying, 
abstracting and transforming the data that appear in written up field notes or 
transcriptions. In data reduction, the mass of data has to be organized and 
meaningfully reduced or reconfigured.
72
  It means that would be written in this 
research. There were three instruments used to collect the data: observation, 
interview and questionnaire. In this step, the researcher analyzed the data based 
on each instrument.  
a. Observation Data 
The observation has used to observe the process of teaching reading 
comprehension by using story mapping technique (see appendix1). The 
observation was conducted to know the process of teaching reading 
comprehension by using story mapping conducted in two meetings. Every 
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 meeting had the same activities but the title of materials was different.In the 
first meeting, the teacher conducted pre-activity, whilst-activity and post-
activity. For the second meeting was the continuation from the first meeting. 
The process of teaching reading comprehension by using story mapping was 
observe, the students’ and teacher’s problems during teaching and learning 
reading comprehension by using story mapping. In the observation process, the 
observation checklist has prepared. The data of observation had been identified 
as described in the following discussion. 
1) First Observation 
In the first meeting the process of teaching learning by using story mapping 
technique was as follows: 
a. Pre-activity 
In pre-activity, the class was opened by greeting that was responded by all 
students. Many of them responded loudly with enthusiasm, but some of the 
less responded. After that, she reviewed last lesson, almost all the students 
had forgotten the material that had been discussed before and looked for the 
material in their books. After that, the teacher asked the students to spell of 
some words about story of “the story of frog and bear”, many of the students 
could spell correctly 
 
 
 b. Whilst Activity 
The teacher told the students that she would present information about the 
text narrative that they will learn and the students were asked to listen her 
carefully to get brief information of the text before they started reading. 
Then, the teacher presented information about of the text narrative in 
teaching reading by using story mapping. The presentation was clear, many 
of the students looked bored, it was shown by some of the students who did 
not pay attention to the teacher and chatted with other friends. 
After the teacher presented the information of the text, the teacher divided 
the students into 5 groups consisted of 5-6 students. Then, the teacher gave 
question about narrative text and the teacher give students times to read and 
discuss and answer the material on story element map with their own group. 
The teacher did not give time limit to students in reading the text. Many of 
them read and translate the words by using dictionary or asking the teacher, 
but the other students were busy, made noisy or even bothering their friends 
in other group.  
 
After that, the teacher started to discuss the text together with all of group. 
There were many of the students did not involved in group discussion, or 
even they ignored what their teacher and their friends discussed. The times 
for discussion was limited, the teacher rush to discuss the material because 
the teacher did not have enough times to continue the discussion session. 
 c. Post-Activity 
In the post activity, to test the students’ understanding of the text, the teacher  
regroup and gave students narrative text and the teacher asked for answer 
question with different friends. Then the teacher closed the meeting. 
 
2) Second Observation 
In the second meeting the processes of teaching learning by using story 
mapping as follows: 
a. Pre-activity 
In pre-activity, the class was opened with greeting that was responded by all 
students. Many of them responded loudly with enthusiasm but some of them 
less responded. Then, the teacher checked the attendance list. After that, she 
asked the students about the text that had been discussed in last meeting, 
almost all the students had forgotten the material had been discussed before 
and looked for the material in their books. Then, teacher asked the students 
to translate of some words on white board and spell it loudly. Many of the 
students could not translate and spell correctly. In the second meeting, there 
were not many differences in the teaching and learning process with the first 
meeting. 
 
 
 
 b. Whilst Activity 
The teacher presented information about of the text, the presentation was 
clear but it was so long, almost all part of the text was explained. Many of 
the students looked boring, chatted with other friend, and did not concentrate 
to pay attention the teacher.  
 
After the teacher presented the information of the text, the teacher divided 
the students into 5 groups consisted of 5-6 students. Then, the teacher gave 
students times to read, the teacher did not give time limit to students read the 
text. After that, students discuss the material with their own group. The 
material was different with the material that was used in the first meeting. In 
each group, the researcher saw only few students read, discuss the text and 
tried to comprehend the text. In contrary, the other students were not read the 
text. Many of them look like they are reading and translated the words in 
dictionary or asked the meaning of a word to the teacher, but the other 
students were busy and keep chatting, make noisy or even disturbed their 
friends in other group.  
 
After that, the teacher started to discuss the text together with all of group. 
The teacher asked one of student in each group to read the text loudly, many 
of them read the text slowly and struggled. There were many of the students 
did not involved in group discussion, or even they ignorance what the 
teacher and their friends discussed. The times for discussion was limited, the 
 teacher was haste to discuss the material because the teacher did not had 
enough times to continue the discussion session. 
c. Post-Activity 
In the post activity, to test the students’ understanding of the text, the teacher  
regroup and gave students narrative text and the teacher asked for answer 
question with different friends. Then the teacher closed the meeting. 
 
b. Interview Data 
To support the data of observation, the interview have used to interviewed the teacher 
for investigated the problems faced by teacher and students during teaching reading 
comprehension by using story mapping. There were seventh questions that the 
researcher asked to the teacher (see appendix 2). From the result of the interview, the 
researcher concluded that the teacher had difficulties to make student understand 
about word knowledge of text.  
 
c. Questionnaire Data 
The questionnaire also used to support the data from observation and interview. The 
questionnaire consisted of ten questions (see appendix 3). The first until seventh 
question were to know the students’ problems in learning reading, the eight until the 
tenth question were employed to know the students’ opinion in learning reading by 
using story mapping. The questionnaire was given to the whole students in Class VIII 
B that consisted of 35 students. 
 From the result of questionnaire the researcher can conclude that the students 
problem in learning Reading comprehension by using story mapping technique. 
2. Data Display  
Data display is the second component or level in model of qualitative data analysis of 
Miles and Huberman theory. A display can be an extended piece of text or a diagram, 
graph, chart, table or matrix that provides a new way of arranging thinking about the 
more textually embedded data.
73
In this case, analyses the data that had been reduced 
in data reduction and displayed it in the form of table by researcher. The analysis was 
done based on data collected by each instrument.  
a. Observation Report 
The observation sheet based on the observation guideline and material had been used 
for collecting the data. Here it is displayed the result of observation sheet based on 
the data showing in the data reduction, in this part the data were going to be identified 
and displayed for the two meetings that can be as follows:  
Table 7 
Observation Report 
No Aspect Pointer Observation Notes 
  8. Teacher opens the 
lesson, check the 
attendance and starts 
the lesson, teacher 
prepare the material 
well and the teacher 
engages students 
The teacher opened the lesson 
by greeting the students, the 
teacher check the attendance by 
calling students one by one, the 
teacher starts the lesson and 
prepared the material and the 
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 interest in learning 
reading 
comprehension by 
stimulating students 
curiously? 
teacher stimulate students’ 
curiosity to motivate students to 
learn reading. 
 Process of 
Teaching 
Learning by 
using story 
mapping 
technique 
9. The teachers choose 
the print sheet about 
text narrative. 
The teacher delivered the 
material with the theme 
narrative text about the “story 
rabbit and bear”. 
  10. The teacher explains 
the material and the 
teacher presents the 
information from the 
text. 
 
The teacher informs the class 
that teacher will present 
presentation which will cover 
all detail of the material, but 
they will need to read to 
discover what question these 
detail answer and Teacher 
presented the material orally by 
using Bahasa. She inform the 
students about the text .almost 
part of the text was explained. 
  11. The teacher divide 
the students into 
several groups and 
the teacher gave 
paper about element 
of story mapping 
The teacher divided students 
into group such as 1,2,3,4,5,6. 
Consisted of  5 students, the 
teacher arrange the group 
randomly and The teacher gave 
paper about story mapping. 
That the text is about the 
material with the theme of 
narrative text about Cinderella 
story. The time almost ended 
teacher was haste to discuss the 
material. So, the material was 
not discussed completely 
  
 
 
12. The students discuss 
and answer question 
narrative text on 
element of story 
mapping. 
The students can answer the 
question about element of story 
mapping about the narrative 
text and the students answer 
   together with their friend group. 
  13. The teacher collect 
the paper from the 
students answer and 
the teacher regroup 
so they can share 
their result of story 
map 
The teacher collect the result of 
students answer about element 
of story mapping and The 
teacher  regroup the students so 
they can explains material with 
they friend. 
 
 
 
 
14. The teacher gave 
paper again about 
graphic organizer 
story element and the 
students answer 
comprehension 
question. And the 
information can be 
presented using 
graphic organizers. 
The teacher explain about the 
graphic organizer story element, 
then the teacher give a student 
paper copy about narrative text  
so they can answer 
comprehension question, and 
the result information can be 
presented using graphic 
organizer. 
 
Based on the notes the teacher gave brainstorming to the students before they started 
the activity, the brainstorming were the students ask kind of story in narrative text. 
The students looked bored and less interest to follow that activity. 
In addition, the teacher had difficulties in managing the time. It is because the 
students reading very slowly and the teacher had to control students one by one to 
explain about the text because students could not achieve basic knowledge of the text 
and could not figure out inference, or to determine the main idea of the text. So the 
times almost end, the teacher seemed rush to discuss the material with the students 
and the teacher did not have time to give feedback about the material to students. 
Besides, students have no good vocabulary mastery and difficult to decode the word 
and sentences. And the students had problem in working memory of the text, they 
 forgot the text that they had discussed before or even to remember new words that 
they just translated, it could be seen by many of the students asked the meaning of a 
word to the teacher more than once. 
 
b. Interview report 
The interviews also used to support the data of the observation. The interviews were 
composed based on the stages of teaching reading, teacher’s problems in teaching 
reading. The interviews were intended to find out the teacher’s opinions about 
reading comprehension by using story mapping. 
Table 8 
Interview Report 
No Questions Answer 
1.  What are the problems that you 
find In teaching reading 
comprehension by using story 
mapping technique? 
 
Honestly sometimes I had problem to 
manage the class. It takes a long time to 
teach a long word and it will difficult for 
the students if they do not understand the 
meaning of sentence in the text. Many 
the students lazy or shy students will be 
passive they will just see and lazy to 
explore the map. 
2.  What are the obstacles that you 
find in giving a feed back for the 
students in the process of 
teaching reading comprehension 
by using story mapping 
technique? 
Sometimes I did not have time to give 
feed back to the students about what we 
had discussed. The times often up when I 
would give feedback to the students. It 
was because the students read the text 
and understand the text very slowly. 
3.  What are the problems that you 
find in understanding the reading 
material that will be taught to the 
students? 
 
Honestly sometimes I had problem to 
understand the material that would be 
taught to the students. It was because I 
had lack of preparation. Sometimes I 
only chose the reading material without 
 read the text first before I gave it to the 
students. I only read the text when the 
teaching learning had started in class, so 
I had to translated and understand the 
text while I read and gave presentation 
about the text in front of the class. 
4.  What are obstacles that you find 
I stimulating and engaging the 
students to read the text? 
 
Almost all of them were passive. I had 
not any ideas to make them become 
more motivated to learn English 
especially in reading comprehension. For 
them reading was a boring activity. 
Sometimes they did not involve in 
discussion session or even they did not 
read the text. They made noisy and 
chatted with another friend. And many of 
them felt shy, did not confidence and 
afraid if they made mistake in giving 
opinion in discussion session or even in 
answering the question in the text book. 
5.  What are obstacles that you find 
if the students cannot achieve the 
basic knowledge, if the students 
slow in reading and the students 
could not identify the main idea, 
make correct inferences, and 
understand accurate implication? 
 
Here, the students were weak readers. So 
they had problems to achieve the basic 
knowledge of the text and the students 
could not identify the main idea or make 
correct inferences. I had to explain more 
and more to make them could understand 
the text, it waste of many times and 
made me tired. And the students read 
very slowly. When they read the text 
they often did not know the meaning of a 
word and a sentence. They looked up on 
the dictionary and asked to me the 
meaning of that word or that sentence. 
Those were waste so many of times. I 
could not manage the times well because 
those problems. 
6.  What are the problems that you 
find in determining the reading 
material? 
Most of the students were weak readers. 
It would be harder if they had to read a 
long text or read the text that difficult to 
be understood, the worse they did not 
want read the text because it was long 
and difficult to be understood. But in the 
book that I used in teaching reading 
 comprehension, there were only few 
short texts, many of that were long texts. 
7.  How can establish exercise or 
question to students? Do you 
modify the question or exercise 
to attract student interest in 
learning reading comprehension 
by using story mapping 
technique? 
I used the question or exercise only from 
the book that I used in teaching learning 
process. I did not design new question or 
modify the question. It was because I did 
not have any references to make it. 
 
 
From the result of interview to the teacher, the teacher hadapplied story mapping in 
teaching reading comprehension was running well although there were some 
weaknesses in many sides and the teacher had difficulties in applying the steps of in 
teaching reading comprehension by using story mapping. Many of the problems that 
faced by teacher and the students. It can be explained as follows: 
1. Teacher had problem to understand the reading materials that were taught to 
the students. 
2. Teacher had difficulties if the students cannot achieve mastery of the basics, 
the students read very slowly, and the students cannot figure out inferences, 
implications and main idea. 
3. Teacher had problems in designing or modifying the question and the exercise 
to engage students’ interest in learning reading comprehension. 
4. Teacher had problems to establish or choose the teaching material. 
5. Teacher had problems to give a feedback for the students in the process of 
teaching reading comprehension. 
 6. Teacher had problems in stimulating and engaging the students to read the 
text. 
7. The students were slow in reading. Furthermore, they did not have good 
vocabulary mastery, they had problem to decode a word and a sentence.  
Students read the text very slowly. Besides, they could not make inferences 
correctly and the students had problems in working memory. 
 
c. Questionnaire Report 
The questionnaire was made to support the data from observation and interview. 
Through this instrument, the students’ problems also can be identified. The 
questionnaire was given and answered by the whole students of the class VIIIB. The 
numbers of the students are 35 students. The questionnaire was distributed to the 
students by taking ten minutes of the students’ study time in the classroom. Here are 
the students’ answers of questionnaire. 
Based on the questionnaire filled by the students, the explanation of student’s 
response was varied and it was described in table as follows: 
 
 
Table 9 
Questionnaire Result 
 
No. Question Answer 
 Yes No 
1. Do you know code in reading?  25 7 
2. 
Do you have difficulties in mastering the grammar on the text 
that has learned? 
18 17 
3. 
Do you have difficulties to know the meaning of narrative 
text? 
19 16 
4. Do you have difficulties to spelling the word in English? 13 22 
5. 
Do you still difficult to remembering new vocabulary which is 
more length and complex? 
21 14 
6. 
Do you have difficulties in understand the meaning narrative 
text when learn English? 
26 9 
7. 
In your opinion, do you feel more difficulty to translate 
meaning in narrative text? 
22 13 
8. 
Do you feel easy when you learn reading by using story 
mapping technique? 
17 17 
9. 
In your opinion, whether learn English by using story mapping 
can help you in understand meaning of the text? 
21 14 
10. 
In your opinion, whether reading by using story mapping can 
increase you reading? 
15 20 
However, based on the questionnaire filled by the students, the researcher could 
explain as follows: 
Based on data number one, there were 71% students in VIII.B class that they know 
about code in reading. 
Based on data number two, there were 51% students are difficulties in learning 
grammar vocabulary.  Based on the students’ respond, it can be concluded that almost 
all the students had difficulty in learning grammar. 
Based on data number three, there were 50% students are difficulties in learning 
English. It means that most of the students had difficulty thought that English as 
difficult subject. 
 Based on data number four, there were 37% students are difficulties to spell the word 
of vocabulary. It means that most of the students had difficulty in pronouncing words 
well. 
Based on the data number five, there were 58% students had problem to memorize 
word, sentence and the text. It means that most of the students had difficulties in 
working memory of the text. 
Referring to the data number six, it could be seen that  72% students in class VIII.B 
stated that they had difficulty to translate a word or a sentence in the text. It can be 
concluded that most of the students have no good vocabulary mastery.  
Based on data number seven, there were 63% students are difficulties in translate 
meaning the text. Based on the students’ respond, it can be concluded that almost all 
the students had difficulty in translate the meaning text. 
Based on data number eight, there were 50%. On the students respond, it can be 
conclude that students felt easy to understand when learning reading by using story 
mapping technique. 
Based on data number nine, there were 58% students are difficulties in learning 
meaning of the text. Based on the students respond, it ca be concluded that almost all 
the students had difficulty in learning meaning of the text. 
 Based on data number ten, there were 43% on the students respond, it can be 
conclude that almost all the students never know what the meaning of text. Based on 
the students respond, it can be concluded that almost all students had low motivation 
in learning reading. 
3. Conclusion Drawing/Verification 
Conclusion Drawing/Verification is the third component or level in model of 
qualitative data analysis according to Miles and Huberman in Sugiono there are three 
major phrases of data analysis: data reduction, data display, and data conclusion
74
. In 
this part, the data explained in data display were going to be discussed deeply in order 
to make a finding of the research. In this part, the discussion and findings were 
divided into three parts: the process, the teacher’s problems in teaching and learning 
reading comprehension by using story mapping. 
1. Process of Teaching and Learning Reading Comprehension by using       
Story Mapping. 
Teaching reading comprehension by using story mapping was assumed could 
help the students in learning reading comprehension. But, in this research the 
teaching learning process by using story mapping ran well and not maximal. 
In this research the researcher expected to see the teaching and learning 
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 process and the problems in teaching learning reading comprehension by 
using story mapping. 
The researcher observed of teaching learning process that was done by the 
teacher in two meetings. The classroom atmosphere in teaching learning 
reading comprehension by using story mapping were the students looked 
active and enthusiasm, but some of them looked less respond, bored or even 
made noisy and chatting each other. This research was conducted four times 
including observing the teaching and learning process by using story mapping, 
interviewing the teacher and students, and giving questionnaire to the 
students.  
From the data gained through observation that the teaching learning reading 
comprehension by using story mapping was still less effective and maximal. 
The teacher had followed the procedure well based on Idol, but the teacher did 
not manage the class well. Some steps in story mapping sequences were done 
hasty by the teacher. Even the teacher did not have time to give feedback or 
reflection to the students. She only discussed the material without discussed 
about the students’ difficulties in learning reading comprehension by using 
story mapping In addition, the students looked bored in teaching and learning 
process. That was indicated that the students were not had interest in learning 
reading comprehension by using story mapping. By it reason, the teacher 
 should be able attract students’ interest in learning reading comprehension by 
using story mapping by using a variation in that teaching and learning process. 
From the data gained through observation that the teaching and learning 
process especially reading comprehension by using story mapping was 
running well. Even though there were many obstacles faced by teacher and 
her students that made the teaching learning process by using story mapping 
was still less effective and not maximal. But, it did not give the big influence 
for teaching and learning process. The process could be done properly. 
 2.  Problem Faced by Teacher in Teaching Reading Comprehension by using 
Story Mapping. 
Besides, the problems of teaching reading comprehension are: 
1. The students’ mastery of the basics, the students’ habit of slow reading, 
and the students’ in ability to figure out inferences, implications and main 
idea. Those problems influence to the teacher in teaching reading 
2.  Teacher difficult to achieve basic knowledge of the text or to understand 
the text. 
3. Teacher had problem to choose reading material. 
4.  Teacher had problem to modify the exercise to engage students’ interest. 
5.  Teacher did not give meaningful feedback to the students 
 Having conducted the research, the problems during the applying of story 
mapping in teaching reading comprehension at SMP N 11 Bandar Lampung. 
They are as follows: 
 
1. Teacher had problem to understand the reading materials that were taught 
to the students. 
2.  Teacher had difficulties if the students cannot achieve mastery of the 
basics, the students read very slowly, and the students cannot figure out 
inferences, implications and main idea. 
3.  Teacher had problem to design or modify the question and the exercise to 
engage students’ interest in teaching reading comprehension. 
4.  Teacher had problem to choose the teaching material in teaching reading 
comprehension. 
5.  Teacher had problem to give a meaningful feedback for the students in 
the process of teaching reading comprehension. 
6.  Teacher had problems in supporting, stimulating and engaging the 
students to listen the presentation from the teacher, read the text and 
discuss the text. 
7.  Teacher had problem to manage the class and time. 
Based on the result of the problem abovethe English teacher could do the steps of 
story mapping in teaching and learning reading comprehension well, although 
 there were some weakness in several sides and there were many obstacles faced 
by the teacher and the students. 
After the analyzed and found out the finding of the research, hopefully the 
reearcher gave contribution of the research to better way. Learning reading 
comprehension should be supported by an interesting lecture style by teacher, so 
the students were interested to read and discuss the text.Besides, someone should 
have good motivation. Moreover, story mapping that has been applied by the 
teacher is one of the ways that can be used in learning reading comprehension 
because using story mapping can help the students for improving reading 
comprehension. 
3.  Problem Faced by Students in learning Reading Comprehension by using 
story mapping technique. 
After collecting the data, the data was analyze that gained from observation 
interview and questionnaire to know the students’ problems in learning reading 
comprehension by using story mapping. The problems of learning reading 
comprehension are: 
1.  The students have no good vocabulary mastery. 
2.  The students had problem to decode words and sentences. 
3.  Students had problem to get main idea of the text and to figure out the 
inference of the text. 
4.  Student had habit of slow reading. 
 5.  Students had problem in working memory to remember the text. 
Based on the result of problems above, it can be inferred that the problems explained 
in the theory were happened to the students, even there were more problem that 
happen in learning reading comprehension by using story mapping technique. 
C. Discussing of Finding 
In this part, the researcher would like to discuss about the finding of the process of 
teaching and learning reading comprehension by using story mapping as the first 
formulation of the problem this research. Beside the process of teaching and learning, 
the researcher discussed the teacher’s in teaching reading comprehension by using 
story mapping as the second and the third formulation of the problem. This research 
was produced by the participants of the research, they were the English teacher and 
the students of VIII.B class of SMP N 11 Bandar Lampung the first semester in 
academic year 2016/2017 that had been observed. 
 
1. Process of Teaching and Learning Reading Comprehension by using       
Story Mapping. 
Teaching reading comprehension by using story mapping was assumed could 
help the students in learning reading comprehension. But, in this research the 
teaching learning process by using story mapping ran well and not maximal. 
In this research the researcher expected to see the teaching and learning 
 process and the problems in teaching learning reading comprehension by 
using story mapping. 
The researcher observed of teaching learning process that was done by the 
teacher in two meetings. The classroom atmosphere in teaching learning 
reading comprehension by using story mapping were the students looked 
active and enthusiasm, but some of them looked less respond, bored or even 
made noisy and chatting each other. This research was conducted four times 
including observing the teaching and learning process by using story 
mapping, interviewing the teacher and students, and giving questionnaire to 
the students.  
From the data gained through observation that the teaching learning reading 
comprehension by using story mapping was still less effective and maximal. 
The teacher had followed the procedure well based on Idol, but the teacher did 
not manage the class well. Some steps in story mapping sequences were done 
hasty by the teacher. Even the teacher did not have time to give feedback or 
reflection to the students. She only discussed the material without discussed 
about the students’ difficulties in learning reading comprehension by using 
story mapping In addition, the students looked bored in teaching and learning 
process. That was indicated that the students were not had interest in learning 
reading comprehension by using story mapping. By it reason, the teacher 
should be able attract students’ interest in learning reading comprehension by 
 using story mapping by using a variation in that teaching and learning 
process. 
From the data gained through observation that the teaching and learning 
process especially reading comprehension by using story mapping was 
running well. Even though there were many obstacles faced by teacher and 
her students that made the teaching learning process by using story mapping 
was still less effective and not maximal. But, it did not give the big influence 
for teaching and learning process. The process could be done properly. 
2. Problem Faced by Teacher in Teaching Reading Comprehension by 
using Story Mapping. 
Besides, the problems of teaching reading comprehension are: 
1. The students’ mastery of the basics, the students’ habit of slow reading, 
and the students’ in ability to figure out inferences, implications and main 
idea. Those problems influence to the teacher in teaching reading 
2.  Teacher difficult to achieve basic knowledge of the text or to understand 
the text. 
3. Teacher had problem to choose reading material. 
4.  Teacher had problem to modify the exercise to engage students’ interest. 
5.  Teacher did not give meaningful feedback to the students 
 Having conducted the research was find the problems during the applying of 
story mapping in teaching reading comprehension at SMP N 11 Bandar 
Lampung. They are as follows: 
 
1. Teacher had problem to understand the reading materials that were taught 
to the students. 
2.  Teacher had difficulties if the students cannot achieve mastery of the 
basics, the students read very slowly, and the students cannot figure out 
inferences, implications and main idea. 
3.  Teacher had problem to design or modify the question and the exercise to 
engage students’ interest in teaching reading comprehension. 
4.  Teacher had problem to choose the teaching material in teaching reading 
comprehension. 
5.  Teacher had problem to give a meaningful feedback for the students in 
the process of teaching reading comprehension. 
6.  Teacher had problems in supporting, stimulating and engaging the 
students to listen the presentation from the teacher, read the text and 
discuss the text. 
7.  Teacher had problem to manage the class. 
Based on the result of the problem above that the English teacher could do the 
steps of story mapping in teaching and learning reading comprehension well, 
 although there were some weakness in several sides and there were many 
obstacles faced by the teacher and the students. 
After the analyzed data and found out the finding of the research, hopefully the 
reearcher gave contribution of the research to better way. Learning reading 
comprehension should be supported by an interesting lecture style by teacher, so 
the students were interested to read and discuss the text.Besides, someone should 
have good motivation. Moreover, story mapping that has been applied by the 
teacher is one of the ways that can be used in learning reading comprehension 
because using story mapping can help the students for improving reading 
comprehension. 
 
 
  
 CHAPTER V 
CONCLUSION AND SUGGESTION 
 
After collecting the data and analyzing the result of the research, the researcher 
drew some conclusions and suggestions in teaching reading comprehension by 
using story mapping. 
A. Conclusion 
Based on the data analysis, it can be concluded that: 
1. Teaching and learning process by using story mapping ran well and not 
maximal. It happened because there were many problems that faced by the 
teacher during the process of teaching and learning. The problems appeared 
from the teacher and the students that influence each other, so the process of 
teaching and learning became less effective and not maximal. In other hand, 
the classroom atmospheres in teaching and learning reading comprehension 
by using story mapping were the students looked active in learning reading 
comprehension by using story mapping. But, many of them looked less 
respond and did not have motivation. 
2. The problems faced by teacher in teaching reading comprehension by story 
mapping were : 
a)  Teacher had problem to manage the times. 
b)  Teacher had problem to understand the reading materials that were taught 
to the students. 
 c)  Teacher had difficulties if the students cannot achieve mastery of the 
basics, the students read very slowly, and the students cannot figure out 
inferences, implications and main idea. 
d)  Teacher had problem to design or modify the question and the exercise to 
students in teaching reading comprehension. 
e)  Teacher had problem to choose the teaching material in teaching reading 
comprehension. 
f)  Teacher had problems in supporting, stimulating and engaging the 
students to listen the presentation from the teacher, read the text and 
discuss the text. 
 
B. Suggestion 
Considering the result of the research, the researcher would like to give some 
suggestions as follows: 
1. Suggestion for the Teacher 
a. In teaching  story mapping,  the teacher should provide variety of technique 
especially in teaching vocabulary in order to make teaching and learning 
process can run well This is aimed to improve student in learning and 
students’ comprehension about the material. 
b. In teaching story mapping technique, the teacher should increase the variety 
of communication based on vocabulary that mastered by students, not only 
 for speaking but also for reading. This is aimed to make students to deepen 
the understanding of the materials and excavating of the materials. 
c. The teacher can ask students to make sentences based on vocabulary has 
been learned in order to improve in teaching learning process 
2. Suggestion for the Students 
a. The students should be practice vocabulary that student had been learned to 
communicate. 
b. The students should have more time to learning reading, do not learn in 
school, but also in their home. 
c. The students should expand vocabulary that can be easily used in their 
reading activity. 
3. Suggestion for the School 
The school should provide some of the equipment to support the teacher or 
students in teaching and learning English. Example: provide language 
laboratory. 
4. Suggestion for the Next Researcher 
The next researcher can conduct a study about teaching reading with other 
technique that can make the student enjoy and increase their reading ability. 
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 Appendix 1 
 
Observation Report 
No Aspect Pointer Observation Notes 
  15. Teacher opens the 
lesson, check the 
attendance and starts the 
lesson, teacher prepare 
the material well and the 
teacher engages students 
interest in learning 
reading comprehension 
by stimulating students 
curiously? 
The teacher opened the lesson by 
greeting the students, the teacher 
check the attendance by calling 
students one by one, the teacher 
starts the lesson and prepared the 
material and the teacher stimulate 
students’ curiosity to motivate 
students to learn reading. 
 Process of 
Teaching 
Learning 
by using 
story 
mapping 
technique 
16. The teachers choose the 
print sheet about text 
narrative. 
The teacher delivered the material 
with the theme narrative text 
about the “story rabbit and bear”. 
  17. The teacher explains the 
material and the teacher 
presents the information 
from the text. 
 
The teacher informs the class that 
teacher will present presentation 
which will cover all detail of the 
material, but they will need to 
read to discover what question 
these detail answer and Teacher 
presented the material orally by 
using Bahasa. She inform the 
students about the text .almost 
part of the text was explained. 
 
 
 
 
 
 
18. The teacher divide the 
students into several 
groups and the teacher 
gave paper about 
The teacher divided students into 
group such as 1,2,3,4,5,6. 
Consisted of  5 students, the 
teacher arrange the group 
randomly and The teacher gave 
   element of story 
mapping 
paper about story mapping. That 
the text is about the material with 
the theme of narrative text about 
Cinderella story. The time almost 
ended teacher was haste to 
discuss the material. So, the 
material was not discussed 
completely 
  
 
 
 
19. The students discuss and 
answer question 
narrative text on element 
of story mapping. 
 
The students can answer the 
question about element of story 
mapping about the narrative text 
and the students answer together 
with their friend group. 
  20. The teacher collect the 
paper from the students 
answer and the teacher 
regroup so they can 
share their result of 
story map 
The teacher collect the result of 
students answer about element of 
story mapping and The teacher  
regroup the students so they can 
explains material with they 
friend. 
 
 
 
 
21. The teacher gave paper 
again about graphic 
organizer story element 
and the students answer 
comprehension 
question. And the 
information can be 
presented using graphic 
organizers. 
The teacher explain about the 
graphic organizer story element, 
then the teacher give a student 
paper copy about narrative text  
so they can answer 
comprehension question, and the 
result information can be 
presented using graphic 
organizer. 
 
 
Appendix 2 
Interview Report 
 
 No Questions Answer 
8.  What are the problems that you 
find In teaching reading 
comprehension by using story 
mapping technique? 
 
Honestly sometimes I had problem to 
manage the class. It takes a long time to 
teach a long word and it will difficult for 
the students if they do not understand the 
meaning of sentence in the text. Many 
the students lazy or shy students will be 
passive they will just see and lazy to 
explore the map. 
9.  What are the obstacles that you 
find in giving a feed back for the 
students in the process of 
teaching reading comprehension 
by using story mapping 
technique? 
Sometimes I did not have time to give 
feed back to the students about what we 
had discussed. The times often up when I 
would give feedback to the students. It 
was because the students read the text 
and understand the text very slowly. 
10.  What are the problems that you 
find in understanding the reading 
material that will be taught to the 
students? 
 
Honestly sometimes I had problem to 
understand the material that would be 
taught to the students. It was because I 
had lack of preparation. Sometimes I 
only chose the reading material without 
read the text first before I gave it to the 
students. I only read the text when the 
teaching learning had started in class, so 
I had to translated and understand the 
text while I read and gave presentation 
about the text in front of the class. 
11.  What are obstacles that you find 
I stimulating and engaging the 
students to read the text? 
 
Almost all of them were passive. I had 
not any ideas to make them become 
more motivated to learn English 
especially in reading comprehension. For 
them reading was a boring activity. 
Sometimes they did not involve in 
discussion session or even they did not 
read the text. They made noisy and 
chatted with another friend. And many of 
them felt shy, did not confidence and 
afraid if they made mistake in giving 
opinion in discussion session or even in 
answering the question in the text book. 
12.  What are obstacles that you find Here, the students were weak readers. So 
 if the students cannot achieve the 
basic knowledge, if the students 
slow in reading and the students 
could not identify the main idea, 
make correct inferences, and 
understand accurate implication? 
 
they had problems to achieve the basic 
knowledge of the text and the students 
could not identify the main idea or make 
correct inferences. I had to explain more 
and more to make them could understand 
the text, it waste of many times and 
made me tired. And the students read 
very slowly. When they read the text 
they often did not know the meaning of a 
word and a sentence. They looked up on 
the dictionary and asked to me the 
meaning of that word or that sentence. 
Those were waste so many of times. I 
could not manage the times well because 
those problems. 
13.  What are the problems that you 
find in determining the reading 
material? 
Most of the students were weak readers. 
It would be harder if they had to read a 
long text or read the text that difficult to 
be understood, the worse they did not 
want read the text because it was long 
and difficult to be understood. But in the 
book that I used in teaching reading 
comprehension, there were only few 
short texts, many of that were long texts. 
 
14.  How can establish exercise or 
question to students? Do you 
modify the question or exercise 
to attract student interest in 
learning reading comprehension 
by using story mapping 
technique? 
I used the question or exercise only from 
the book that I used in teaching learning 
process. I did not design new question or 
modify the question. It was because I did 
not have any references to make it. 
 
 
 
 
 Appendix 3 
Questionnaire Result 
 
No. Question 
Answer 
Yes No 
1. Do you know code in reading?  25 7 
2. 
Do you have difficulties in mastering the grammar on the text 
that has learned? 
18 17 
3. 
Do you have difficulties to know the meaning of narrative 
text? 
19 16 
4. Do you have difficulties to spelling the word in English? 13 22 
5. 
Do you still difficult to remembering new vocabulary which is 
more length and complex? 
21 14 
6. 
Do you have difficulties in understand the meaning narrative 
text when learn English? 
26 9 
7. 
In your opinion, do you feel more difficulty to translate 
meaning in narrative text? 
22 13 
8. 
Do you feel easy when you learn reading by using story 
mapping technique? 
17 17 
9. 
In your opinion, whether learn English by using story mapping 
can help you in understand meaning of the text? 
21 14 
10. 
In your opinion, whether reading by using story mapping can 
increase you reading? 
15 20 
However, based on the questionnaire filled by the students, the researcher could 
explain as follows: 
Based on data number one, there were 71% students in VIII.B class that they know 
about code in reading. 
Based on data number two, there were 51% students are difficulties in learning 
grammar vocabulary.  Based on the students’ respond, it can be concluded that almost 
all the students had difficulty in learning grammar. 
 Based on data number three, there were 50% students are difficulties in learning 
English. It means that most of the students had difficulty thought that English as 
difficult subject. 
Based on data number four, there were 37% students are difficulties to spell the word 
of vocabulary. It means that most of the students had difficulty in pronouncing words 
well. 
Based on the data number five, there were 58% students had problem to memorize 
word, sentence and the text. It means that most of the students had difficulties in 
working memory of the text. 
Referring to the data number six, it could be seen that  72% students in class VIII.B 
stated that they had difficulty to translate a word or a sentence in the text. It can be 
concluded that most of the students have no good vocabulary mastery.  
Based on data number seven, there were 63% students are difficulties in translate 
meaning the text. Based on the students’ respond, it can be concluded that almost all 
the students had difficulty in translate the meaning text. 
Based on data number eight, there were 50%. On the students respond, it can be 
conclude that students felt easy to understand when learning reading by using story 
mapping technique. 
 Based on data number nine, there were 58% students are difficulties in learning 
meaning of the text. Based on the students respond, it ca be concluded that almost all 
the students had difficulty in learning meaning of the text. 
 
 
